Abstract. This paper is a literature review of Strategy-based instruction in Teaching English as Second Language (TESOl) around the world. With the globalization and modernization, English plays increasing role in exchange and communication, then how to improve the teaching efficiency in TESOL becomes more important. SBI combines the real teaching and learning strategy instruction esp.the examples and specific purposed practice. Many teachers around the world have been employing this strategy in real teaching practice, some got significant result in comparison, some think it potentially helpful although no obvious except only minor empirical database analysis advantage.
Introduction
Language learning strategies(LLS) has been receiving ever-growing attention in foreign language teaching and learning (Oxford 1990 , Cohen 1990 
Learning strategy
Though there are so many theoretical and empirical studies on all the factors affecting learning strategy use. Practically, variables function together as a system (Wen&Johnson, 1997) . The model in table 1tells that although both non-learner and learner factors affects outcomes, Modifiable factors is the key part to affect the outcomes, through which the non-learner factors to influence the outcomes, and also through which unmodifiable learner variables to do so either directly or indirectly, and among which, all will be operated well through language learning strategies (see Wen&Johnson, 1997) . So learning strategy is truly significant for English learners when analyzing the factors that affecting the outcome.
Within the field of ESL, there is considerable debate on defining learning strategies. No strong consensus has been reached yet (Ellis, 1994) . As Rubin (1987) described, learning strategies are strategies that contribute to the development of the language system that construct and affect learning directly. As Oxford (1990:18-22) defined, learning strategies as "specific actions, behaviors, steps, or techniques that students (often intentionally) use to improve their process in developing L2 skills. Strategies can facilitate the internalization, storage, retrieval, or use of the new language. Strategies are tools for the self-directed involvement necessary for developing communicative ability" Oxford (1990) has a strategy classification system which is more comprehensive and detailed, more systematic in four language skills (listening, reading, speaking, and writing).It divided learning strategies into two main categories: direct and indirect strategies. Direct strategies deal with the new language and work with the language itself in a variety of specific tasks and situations. Direct contains: memory, cognitive, compensation; indirect contains: metacognitive, social, and affective. Memory is keeping a recalling new input; cognitive is understanding a new language; compensation is using linguistic or contextual clues; metacognitive is planning, managing, monitoring or evaluating one's own leanring; social is interacting with others; affective is controlling and developing one's emotion.
Strategy Based Instruction (SBI)
Strategies themselves are not inherently good or bad, but have the potential to be used effectively (Cohen, 1998 , P.8）Since learning strategies are playing so promising role in English learning, then many found proved that more able students are higher in frequency in using more strategies. (Yunlin Shi, 2008;Thitipat Watthjarukiat, 2012, Rana Yildirim, 2015) As a form of learner-focused language teaching, SBI explicitly combines strategy training activities with everyday classroom language instruction (see Oxford, 2001; Cohen & Dörnyei, 2002) . SBI emphasizes both explicit and implicit integration of language learning and use strategies in the language classroom and the key underlying premise of SBI is that the learners should be given the opportunity to understand not only what they can learn in the language classroom, but also how they can learn the language they are studying more effectively and efficiently (Cohen, 2007) . After SBI assisting, the learners should have sharper sense of strategy: what the concrete strategies are and how to organize and use systematically and effectively. Gu. Y (2007) said that a strategy suitable for one particular person, task, or learning context may not be suitable for another, SBI is more or less person-related, task-related, or learning context related, so SBI will be definitely beneficial to every learner.
SBI steps are usually five. These are: 1) Awareness-raising and preparation, 2) Teacher presentation and modeling, 3) Multiple practice opportunities, 4) Evaluation of strategy effectiveness, and 5) Transfer strategy to new tasks (Chamot, Barnhardt, El-Dinary, and Robbins 1999). In a word, five steps: preparation, presentation, practice, evaluation and expansion (Chamot, 1999) . It is a circle. From the preparation stage to the expansion stage, responsibility of strategy use details is gradually shifted from teachers to learners. Students that they think more effective, apply those strategies to new classes, and update their own individual combinations and interpretations of learning strategies. By this stage, the target of SBI has been achieved, because students have become independently strategic and they are able to reflect on and regulate their own learning. Ongoing monitoring of learners' use of both individually and instructed developed strategies is critical if teachers are to scaffold their guides and instructions successfully. In SBI, teachers begin with explicit instruction and then gradually reduce prompts and cues to students. Gradually, students begin to assume responsibility for the self learning regulation.
A SBI tutor is more than a teacher. The teacher should be a wonderful diagnostician to help the students to find their real English level and weak points in language learning strategies; an excellent negotiator to train the learners to grasp the related strategies, to coach them how to apply the strategies to the specific content; as a language learner also, who is always having great passion in learning language. (Cohen, 2000 :99) SBI model is practiced by many researchers in real teaching around the world. Cohen(1996) connected SBI with speaking and found SBI is in favor of foreign-language classroom(p28). And in this way, the students get accustomed to content-centered plus strategy-centered teaching. And Cohen (1996) pointed out that there is more need to conduct further empirical study on SBI. Then some scholars did research in this field further.
Gu, Y (2007) presented a strategy intervention study in Singapore involving 246 grade 5 primary school students over a whole semester and conclude that SBI is an empowering tool for learners and teacher development. Peter confirmed that the question was no longer whether SBI should be promoted, it was a matter of how. Three prerequisite is stressed: 1, complete understanding and cooperation from the schools; 2, the full support and cooperation from teachers involved; 3, the close collaboration between researchers, teachers and the school management. Any weak point in these three prerequisite accomplishments in practical teaching will lead to discount in efficiency. Gu, Y focused the SBI on general English study. It is comprehensive, while some other scholars did research in specific fields.
For instances, Elham, Ali(2014) experimented a practical SBI on L2 learners' persuasive writing. It is found that SBI allows 60 Irannian EFL undergraduates to attain a positive sense of self-efficacy and "this is essential to foster critical thinking skills"(p235). And also inspiration are given to us that to the present researchers, seldom have been conducted with English as a foreign language(EFL) undergraduate university students.
Besides, Chou (2015) Morley (2001) emphasized listening is essential. A study by Watthajarukiat (2012) focused on listening comprehension strategies used by undergraduate students, and found frequencies of strategy use in more able students were higher than that in the less able ones. Graham, Santos and Vanderpank(2011) suggests that learners understand what they hear well if they are aware of the effective ways of using strategies to deal with various tasks, metacognitive work with cognitive can lead to listening improvement. But these researches are just descriptive, not intervening or empirical.
Only Carrier (2003) carried a strategy instruction on ESL students' listening comprehension, the result showed that it has positive collection.He took a closed-book examination, and studied strategies that could increase deep processing correlated positively with scores, but SBI were not likely to be used by all the 46 students. And he provided a new aspect to observe, from an open-book, open-note examination, strategies that possibly have led to confusion considering the locations of material in the textbook and lecture notes related negatively with scores.
But Wilson (2003) , critic of SBI listening, who introduced a new approach in teaching L2 listening based on the notion of bottom-up primacy, a learner-centered, task-based teaching, named it Discovery Listening. Amir Marzban(2012) compare the effect of explicit SBI and Discovery Listening(DisL) on the Iranian EFL Listening comprehension, and found that no significant difference between SBI and DisL methods, but DisL is more enjoyable in teaching process than SBI model to the students. Amir (2012) found SBI is less enjoyable. Dornyei (2005) said that strategies should be abandoned.
In China, strategy research is ten years later than the west (2008, Yunlin Shi, HuajiaWu, 2009, Yurong Zhen, 2011), it is still the hot topic (Dingfang, Shu, 2013 , Bing Wang, 2013 .A comprehensive review of learner strategy studies by many researchers (Qiufang, Wen2004, Qingquan, Ni, 2008 , Yurong Zheng, 2011 . They concluded that most of the paper are descriptive, very seldom is empirical. In China, evidence of strategy training effectiveness can be found for oral English (Xiaofang, Gao, 2004) , reading comprehension(Hong, Liu, 2011) . But the scholars in China only are limited on discussing whether SBI could be combined with writing and reading teaching, at present, no expectation is taken into practice in real teaching. So combining the strategy and the teaching practice will be the future research trend.
Conclusion and inspiration
As this review has demonstrated, there is lots of interesting work going on in SBI, for instance, the future empirical research objects should cover adult , middle school students, or university Arts students etc; the research scope should be widened from writing, reading to speaking and listening or even grammar; the monitoring process should be expanded from one semester to keeping track of several years; more scientific statistics methods should be employed in linguistics research, until now, most linguistics scholars are only basic SPSS users, they'd better cooperate with other statistics specialists; SLA study should not be confined to TESOL but an area which needs cooperation with other fields, for example, psychologists, biologist, philologist, mathematician etc; the research should better be followed by close cooperation between a group or a team inside which there are western and Chinese scholars from different areas who exchange mutual ideas so frequently and effectively that bring about more innovative inspirations or findings grounded in solid research, from both quantitative and qualitative paradigms. These studies will hopefully take SBI research to a new level of maturity.
